International

Efementary schools seek to develop students of the world
through the International Baccalaureale Organization's
Primary Years Programime. '

Niki Singh

g7 Tt makes a school

{ “international™? 1s it an
intemational body of
students? The teaching
of one or more
“foreign® languages? A foreign exchange
program? A cuericulum that includes
the study of different cultures? The
displdy of flags of different couniries? A
cafeteria that serves foods of different
cultures? In fact, these are 70f the
defining characteistics of an interna-
tional school.

A few designated international
schools might surprise your- A Title I
school in South Carolina in which 60
percent of the students qualify for free
or reduced-price lunch; an American
schiool in Bombay, India, that enrolls
200 students of 25 different natlonalities
. and has an anaual tuition about 35
times the average national income; and
a neighborhood school in Colorddo.
What do these schools have in
comnori? All three offer the Primary
Years Programme, a eurriculum frame-
work for 3- to 12-year-olds developed by
teachers and administeagors at interna-
tona! schools. Since 1997, the Primary
Years Programme has been adminis-
tered and fusther developed by the
Internationnl Baccalaureate Organiza-
tlon, best known for its rigorous college
prepartory prograii.

Undergirding these schools is the
Progeamme's student profile, which
eeflects what the Programme has

defined as the 10 most important
atteibutes of an international person and
provides the fesponse fo tlie crucial
question, What do we want students to
lenrn? Tn essence, we want them to
Icarn how to be inguirers, thinkers,
communicators, risk takers, knowiedge-
able, principled, cafing, open-ninded,
weilbalariced, and refiective (see
sidebar, p. 59). Every aspeci of tie
curriculum, then, focuses on MoVIng
students toward becoming people who
reftect these characteristics.

Although the Primary Years Pro-
gramume was orgloally developed by
and for schools that taught students of
miany nationatities, the student profile
clealy describes the kind of person that
every school should seek to develop.
Indeed, the Primary Yeuars Programate,
once described as a curticulum for
internationat schools, is now.more accu-
rately described as an international
curricylum for schools (Bartlet, 1990).
Schools that wish to adopt the
Programme undergo a fgorous autho-
rization process that includes extensive
teacher training at reglonal and Dn-site
workshops, putting the Programme in
place at the schoaol, andd hosting an
authorization visit. Qnce authorized,
schools conduct self.evaluation studies
anid receive periodic evaluation visits.
Of the more than 1,000 International
Bacealaureate schools in 112 countrics,
about 80 are authorized to olfer the rela-
tively new Primary Years Programme,
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and another 150 are in the process of
implenientatios.

Teaching What Matters

The Pdmary Yeirs Programme defines
¢ix themes that transcend the traditional
disciplines and represent broad fdeas
that are relevant to, and meaningful for,
all human beings: who we are, where
we are in place and time; how we
express ourselves, how the waorld
works, how we organize ourselves, and
sharing the planet, Each year of elemen-
tary school, about half of class tfime is
spent exploring these six themces, with
4-6 weeks spent on ench unit, Much of
the content that teaciiers have always
taught—that they are in many cases
required to teach—works naturaily into
the units, although the instructional
approach changes quite dramatlcally.
After all, students around the workd
learn about igloos, tepees, mud huts,
and homes on stilts for a reason. The
Primary Years Programme simply
encourages teachers to emplasize, for
example, the core concept that human
beings need shelter. Examining dif-
ferent kinds of homes thes fccomes 4
means to an end rather than the end of
the lesson itself,



At far left, students in the Primary
Years Programme pose for the camera,
Near left, a student experiments with
an African dram duirlng the class's
exploration of glohal traditions.

Years Programme describes 8

Acting as the hera he has studied, a Westward Elementary School student responds

to his classmates” questions as part of a performance-based assessment.

From Personal to Universal
Teachers dt one Colorado school
struggled to find a balance between
developing a Progeinite of Inguiry
consistent with the Pdmary Years Pro-
gramme’s six transdisciplinary themes
and addressing the state requirement to

teach & unit on significant events,
geoups, i people in Colorade history
{Colorado Departnienit of Education,
1995). They belteved that they could
address state history within the fmme-
work of the theine on where we are in
place and tinie, which the Priosiry

Fheias courtesy of Westward Elirmantary Sehid

an exploration of our orlentation in
place and time; of our persona histo-
ries; of history and geography from
tocat d global perspectives; of our
homes and Journeys; of the discoy-
erles, explorations, and migmtons of
humankind; of the contributions of
individuals and civilizations. (nterna-
tional Baccalaureate Organization,
2600)

The Programme requires teachers to
write 4 single, concise sentence
expressing a globally significant central
idea that is truly universal and worth
knowing—and therefore worth study by
atty school anywhere in the world, The
central idea should extend students’
prior knowledge and be complex
enongh t0 provoke genuine shudent
inquiry (Inteenatlonal Baccalaureate
Organization, 2000). The Colorado
teachers’ carly drafts of such a sentence
were simply rewordings of their state’s
requairement; they could see that their
central fdea would not satisfy the
Prinacy Yeurs Programme criteria.

The teachers knew that the unit must
allow students to explore Colorado
history and the significant events that
had shagied it, #s the unit had always
done. But this time, the wnit would have
to do more—students must see
Colorado history in the wider context of
{rman migration and begin to under-
stand that their state's history followed
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a pattern repeated inany times over in
many parts of the world. Teachers
developed two central fdeas:

@ Migration is a constant process that
chianges péople and places.

® Throughout history and the world,
groups of people have settled in new
locations,

When the teachers introduced the
new unit, stiddents quickly became
interested i the migmtory histories of
their own faindlies. Soon stdents
involved their parents and grindparents
in the unii. Even dmong o student popi-
lation that did not necessarily appear
diverse or muftinational, srudlents’
family histories provided a variety of
reasons that individuals and groups of
people migrate, The students were 50
engaged in the unit thiat the weachers
decided to incorporaie students’
personil histories as an opening activity
when they taught the unit the following
vear.

Concepts Over Content

The Primary Years Progrmme outlines
cight key concepts for reachers 10
consider as they plan-—thereby helplng
them focus o wiat really matters—and
altows schools to ill in the content. All
primary-level curriculums wddress the
defining characteristics of cenain things
(form), how things work (fiiction).
and why things are a cestain way
(eeesation). In addition, the major
disciplines regulirdy address the
concepts of connection and change.
The Primary Years Programme goes o
step further and asks teachers and
students to consider alternative points
of view (perspective), opening the
curriculum to the world beyond the
cumulative expefiences represented in
aty one classroom. Respousibility eads
studeints to personalize the curricufum
hecause it provokes them to consider
their ows role in the content. Reflec-
Hon encourages a deeper level of ques-
Uoning in the classroom because
stidents consider that there are
different ways pf knowing as they
‘exanilite their evidence and conclu-
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Every aspect of the curriculum
focuses on moving students
‘toward becoming people who
reflect the characteristics

of an international person.

sions, The result is a curriculum i
addresyes the kinds of thoughtful ques-
tions that 8}l students—indeed, alt
handns—ask:

® Why do people who live in poor
countries stay there?

& Why do some places not have four
Sensons?

B What does it mean to be a good
person? Am 1 goad?

B Does every language have cursive
ard upper casc?

& Does every park of aur body grow?

Rethinking Celebrations

The head of one Primary Yeuars Pro-

gramme schoot uncovered what she
considered o be evidence, albeit of
an unexpected nature, that the

58 EDuCATIONAL LEADERSHIB/OOCTORER 2002

Programme’s ideas had taken hold in
the culture ©f the schwol. Tn the staff
room, teachers were engaged in
thoughthul discussions about Black
History Month. They had been
discussing such issues as civil dghts,
human rights, discrimination, and
racism throughiout the year in class and
did not want to indulge In what they
belleved was tokenism. They had taught
a unit that liad explored the ided that
certain groups of people have marginal-
ized otler groups of people throughout
history, gk they had used African
Americans in the United States as an
example. Another unit in a different
grade level liad focused on human
rights, and a1 subgroup of that class had
studied slavery. Although the teachers
did take thelr students to soitic of the
Black History Month exhibitions and
events planned in tows, they decided
not 1o highlight one partcular group for
an entire month, noting that they were
not singling ont other milnorlty groups
that had suffered as a result of race-
based lws,

Visit a Primary Years Programme
school on Valentine's Day, and you
probably swon't find students making
cards or solving contgived, hiollday-
reluted math problems. The fdea that alt
cultures have rituals to mark historicad
and culturad events is, however, a

significant idea worth knowing and

exploring, and a school might choose 0
develop a unit on such a topic under
the theme of "how we express our-
setves.” The unit's summatlye assess-
ment might involve o multicultursl cele-
bration honoring the festivals of several
coltures represented —and some
cultures pot represented—among the
students and statf of the school. By
studying several examples of festivals,
sudents might marvel at the differences
b aiso discover some conimonalities
among rituals.

A Focus on Language

All Primaey Years Programmee schools
must teach an additional lrnguage,
Some schools use an immersion



mother tangue of every student (or
student's home) in the school. The
school asks parenis to donate a book in
the language spoken at home. Another
school started its library Janguage
collection by purchasing familiar stories
in different languages.

i apother Progeamme school, fortu-
nate enough to have a television studio
on campus, a student’s parent or grand-
parent facilitates a monthly culiure
show focusing on the artifacts, elothing,
and language characteristic of his or her
culture. In yet another school, the aiter-
school program shares space with somée
Ianguage schools that meet in the
school building rent-free, courtesy of
the local board of education, Parents—
and, in some cases, grants from foreign
ministries of education—pay for mte-

An Intema_tién,a_!_Bacc_at_a_n;g‘a_te QOrganization staff member niodels Primary Years
Programime practice at a teacher training workshop.

approach in which students spend part  Empliasizing Lauguage rials and instructors” salaries.

of the school day learning in # Janguage  One Primary Years Programne school Some schools have taken advantage
other thian thé main language of the in the United States alnis to stock it its of having a dedicated Ianguage teacher
school. In the Unired States, students library at least one book in every 1o provide opportunities for othér

more commonly learn an additional
language as a traditional sibject two or
three tinves a week, Simply teaching
two langudges in the school is a4 big step
for muuiy elemientary schools and often
requires newy districowide policies.

Just as important as teaching at least R i s
twa langudges in school is encouraging , ,' == They have natural cunosity Th have acq ed the sk:ils necessafy to
mothertongue development for conddct purpmseful constructave research ‘i'hey sr:twe y en;oy lea m:ng
students whose mother tongue is not :
one of the languages mught at school.
Whereas transient families who plan to
réturn to their home countries in the
foreseeable future are aware of the
importance of mothertongue develop- L Rish .' €15 'L.' 'f'_. oach unfa i saluatton Wi
ment, mmigrant parents who wint
their ¢hilldrén to assimiate as quickly as
possible sy not immediately see the
importance of such development.

The Primary Years Progrmme
expects schools to support mother-
tongue development. Such support
might take the form of providing
parents with evidence from research
indicating that proficiency in a student’s
mother tongue will aid his or her
academic, emotional, and social devel-
opment (Intemational Baccalaureate
Organization, 2002).

mme than one ,_nguage, tnciudlng the language of mathematl -
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Peaturing more than 650 sessions, including these standouts:

» Andrew Young, author, civil rghts activist, and former U.S.
Congressionat Representative and U.S. Ambassador to the
United Natiens

* Linda Ellerbee, television producer, journalist, author, and
creative power behind Nick News, the most popular children’s
news program on television

¢ Edward James Olimos, community acHvist and Oscar-nominated
actor (Stand and Deliver)

Roger Wilkins, historian, journalist, civil rights activist, and author

-]

» Carol Ann Temlinson, renowned education consultant and leading
authority on the differentiated classroom

FREE PROGRAM PREVIEW

Call Toll-Free: 800-933-ASCD (2723)

01 703-578-9600, then press 2

OR REGISTER ONLINE at www.ascd.org EH
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teachers in the school to ledcn the
language (usually after the regular
school day), Aside from the obvious
benefits to the teachers of leamning to
speak another linguage, such an
arrangement provides yét another
opportunity for these adult learners to
discuss the learning process.

Students of the World

The Intermational Baccalaureate Organt-
zation asks teachers, parents, and '
students in Prognmme schools to regu-
lardy use the vocabuitary of the Privicy
Years Progeamme. Conseguently, ohe
often finds the characterstics of an
international person (the Programeie’s
student profile) written into school
mission statements and posted dn class-
room wails. But is the international
school just a collection of wortls? One
finds evidence to the contrary,
including this reflection written in mid-
September 2001 by a Sthgraderina
Primary Years Programme school:

Last Monday, it was easy to be open-
minded. All we had to do was Hsten
to other people's ideas it reeess, But
this Monday, we alf wonder, can we
I oper-mindetl? Can we compre-
hend, listen to, and reflect on all sides
of the story? And more than that, can
we inderstand the conflict aad wiit
got us to where we are now?
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